PROGRAM ASSESSMENT RUBRIC

To create a baseline for the culture of program assessment here at WSC, please mark the following rubric to describe your current personal view of WSC program assessment. Place an X  to the left of the criteria in either  Beginning Implementation, Making Progress in Implementation or Maturing Stages of Implementation.
	
	X
	Beginning implementation
	X
	Making Progress in implementation
	X
	Maturing Stages of implementation

	Efficacy of Assessment
	
	Assessment of general education skills, competencies, and capacities has not been implemented.
	
	Many academic units or programs are collecting, interpreting, and using the results obtained from assessing student learning in general education, in undergraduate majors, and in graduate and professional programs.
	
	Programmatic benchmarks are established against which students learning outcomes are assessed. Student learning is central to the culture of the institution and finding ways to improve it is ongoing.

	Institutional Culture
	
	There is not an institution-wide understanding of the strategies to be used in conducting an effective assessment program.
	
	Some but not all academic programs have developed statements of purpose and educational goals that reflect the institutional mission and specifically mention the department’s focus on improving student learning, and the importance they attribute to assessing student learning as a means to that end.  
	
	Assessment has become an institutional priority, a way of life.  Students, faculty, and staff view assessment activities as a resource and tool to be used in improving student learning at all degree and program levels.  Academic units and programs regard assessment findings as a source of knowledge essential for continuous improvement in instruction and program offerings.  Institutional decisions are tied to assessment results.

	Shared Responsibility:  Students
	
	Students know little or nothing about the assessment program.  They do not understand how it will be carried out, their role in its success, or how it could be useful to them and future cohorts of students.
	
	Students are becoming knowledgeable about the institution’s assessment program.  The institution effectively communicates with students about the purposes of assessment and their roles in the assessment program.
	
	Throughout their academic programs, students are provided formal occasions to reflect upon their academic work and express their thoughts, in verbal and written forms, about the levels of success they think they have experienced in achieving the learning outcomes identified and expected by faculty.

	Degree to which student Learning outcomes are defined and lend themselves to assessment and student learning
	
	There is little or no evidence that student learning outcomes exist for the programs.
	
	Student learning outcomes exist, but are incomplete or do not address all of the desired outcomes for the programs; or, student learning outcomes exist, but faculty are unable to assess them.


	
	Student learning outcomes exist, and lend themselves to assessment.

	Degree to which assessments address student learning objectives
	
	There are little or no assessments used to assess student learning objectives.
	
	Assessments exist, but have not yet been summarized, aggregated or analyzed for communication to faculty; or, assessment are reported only episodically (not regularly).

	
	Assessments exist, and have been communicated to faculty on a regular basis.

	
	X
	Beginning implementation
	X
	Making Progress in implementation
	X
	Maturing Stages of implementation

	Degree to which faculty meaningfully discuss students’ achievement of learning objectives and make recommendations to act
	
	Faculty discussions about assessments have not yet occurred on a formal basis, or discussions on assessment are rare.
	
	Faculty discussions about assessments have occurred, but only informally.
	
	Faculty discussions about assessments directly evaluate student learning outcomes and occur on a regular basis.

	Degree to which discussed actions are implemented in areas such as instruction, curriculum, student learning (program/ departmental) objectives, etc.
	
	There is no evidence that assessment-based discussions have let to action.
	
	There is some evidence that assessment-based discussions have led to action; or, there is some evidence that recommendations based on assessment-based discussion have been enacted.
	
	There is ample evidence to demonstrate that assessment-based discussions have led to action; or, there is ample evidence demonstrating that recommendations based on assessment-based discussions have been enacted.



What level of implementation is your department/program?  Read the definitions below and place an X beside the level of implementation that you feel defines your department/program’s level of assessment implementation.
	________The Planning Stage is the beginning level of implementation.  It is characterized by tentativeness and uncertainty; mission and goals are not clearly defined; program learning objectives are not clearly defined and may not be congruent with goals; outcomes measures are not good estimators of program objectives; assessment data are being collected or analyzed only sporadically; classroom assessment procedures are not congruent with state program goals; or collected data has either not been analyzed or results have not been applied for program improvement.

	________The Emerging Stage is the intermediate level of implementation.  It is characterized by familiarity, growing confidence, and growing commitment to assessment; faculty members are increasingly engaged in collecting and applying assessment data; assessment results are increasingly used in decisions about course sequencing, faculty allocations, teaching methods, program curricula, choice of instructional resources, planning and budgeting, and program improvement; and faculty are increasingly engaged in an ongoing conversation about program improvement based on assessment findings.

	________The Maturing Stage is the integrated level of implementation.  It is characterized by the continued development of the emerging stage processes, the increasingly important role of student learning and teaching excellence in defining program effectiveness and guiding program changes, and the full engagement of faculty in an active “culture of evidence” dedicated to improving student learning, performance, involvement, and achievement.


Thank you for your time!

